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INTRODUCTION

The modern world’s rapid development has created new demands for education, especially
in elementary schools, to prepare students with essential twenty-first-century skills. These skills,
including critical thinking, creativity, collaboration, and digital literacy, are crucial for students to
succeed in a competitive and technology-driven society (O.E.C.D., 2020). As a result, educational
institutions are required to reform traditional teaching methods and curricula to better
accommodate these needs (Scott & Husain, 2021). Despite the urgency, many schools face
challenges such as resistance to change, limited resources, and varying levels of readiness among
teachers, parents, and students (Wang et al., 2023). Understanding stakeholder perspectives is
therefore vital to designing effective and sustainable educational transformations.
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Teachers, parents, and students each hold unique views and experiences that influence how
educational changes are received and implemented. Teachers are at the forefront of pedagogical
innovation, but their perceptions of these changes greatly determine their willingness to adapt and
innovate (R. Knight, 2020). Parents often influence the motivation and engagement of students,
and their attitudes can either support or hinder the process (Kong & Wang, 2021). Students’
responses and perceptions are equally important, as they are the direct beneficiaries and
participants in the learning process (Almahasees et al., 2021). Examining these perspectives
collectively can reveal the social and cultural dynamics affecting the success of curriculum
reforms that aim to enhance twenty-first-century skills.

While existing research has explored various aspects of curriculum innovation and
technology integration, much of it tends to focus on quantitative data or limited stakeholder groups
(Mielikdinen, 2022). Few studies have investigated the comprehensive viewpoints of teachers,
parents, and students within the same setting, especially during ongoing transformation processes.
Additionally, most research is conducted in contexts with abundant resources, which may not
reflect the realities of many schools facing socio-economic constraints (Adera, 2025; M. Knight
& Cooper, 2019). Additionally, most research is conducted in contexts with abundant resources,
which may not reflect the realities of many schools facing socio-economic constraints (Murris
dkk., 2023). Thus, it remains essential to conduct in-depth, qualitative case studies that explore
the nuanced perceptions and experiences of all stakeholders involved in these educational reforms.

This study aims to fill this gap by providing an in-depth case analysis of how teachers,
parents, and students perceive and face the changes in elementary learning aimed at developing
twenty-first-century skills. Using qualitative methods, the research will focus on gathering
detailed insights into stakeholders' attitudes, beliefs, and challenges encountered during the
transformation. The findings are expected to provide valuable practical insights into stakeholder
engagement and reveal potential barriers and facilitators within the local context. Ultimately, this
research will contribute to the development of more inclusive and effective strategies for
implementing educational reforms in elementary schools.

METHOD

This research employs a qualitative case study at elementary school in Bandung, Jawa
Barat approach to explore the perspectives of teachers, parents, and students regarding the changes
in elementary learning aimed at developing twenty-first-century skills include creative thinking,
critical thinking, collaboration, and communication. The research design follows a descriptive and
interpretive framework to gain in-depth understanding of stakeholders' perceptions and
experiences (Creswell, 2017). The case study method is suitable for capturing complex social
phenomena within real-life contexts, especially in educational settings. The overall procedure of
this study is presented in the following algorithm to ensure systematic data collection and analysis:
Research Procedure Algorithm:

1. Identify and select a school that has undergone recent educational reforms targeting twenty-
first-century skills include creative thinking, critical thinking, collaboration, and
communication.

2. Develop data collection instruments, including semi-structured interview guides and
observation checklists based on literature and research objectives.
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3. Obtain ethical approval from relevant authorities and informed consent from all participants.

4. Conduct initial observations in the school environment to understand the context of the reform
process.

5. Recruit participants through purposive sampling to include diverse perspectives of teachers,
parents, and students.

6. Conduct semi-structured interviews with participants individually, recording and transcribing
the responses.

7. Observe classroom interactions and activities that reflect the implementation of the new
pedagogical approaches.

8. Collect relevant documents such as lesson plans, curricula, and communication materials
related to the learning changes.

9. Analyze data through thematic coding, identifying patterns, similarities, and differences
among stakeholder perspectives.

10. Validate findings through member checks and triangulation to ensure trustworthiness
(Creswell, 2017).

2. Develop Data
Instruments (Interviews,
Observation Checklists)

3. Ethical Approval & 4. Preliminary
Informed Consent Observation in School

1. School Selection &
Participant Identification

5. Participant Recruitment
(Teachers, Parents,
Students)

8. Data Transcription & 7. Collect Documents & 6. Conduct Interviews &
Thematic Coding Artifacts Classroom Observations

9. Data Validation
(Member Checks & Final Analysis & Report
Triangulation)

Figure 1. Proces Analys Thematic

Data Acquisition

Data was gathered through a combination of methods to enhance credibility and depth of
understanding. Semi-structured interviews were chosen to allow flexibility in exploring
participants’ perceptions while ensuring coverage of key (Adeoye-Olatunde & Olenik, 2021).
Observation sessions provided contextual insights into how changes were implemented in actual
classroom settings. Additionally, relevant documents and artifacts were reviewed to triangulate
and enrich the data collected through interviews and observations. All interviews and observations
were recorded and transcribed verbatim, then coded thematically using NVivo software to identify
salient themes (Miles & Huberman, 1994)).
Data Analysis

Thematic analysis was employed to interpret the qualitative data, Clarke & Braun (2017)
six-phase process. This involved familiarization with the data, generating initial codes, searching
for themes, reviewing themes, defining and naming themes, and producing the final report. This
approach allows a nuanced understanding of stakeholder perceptions and highlights areas of
consensus and divergence regarding the educational reforms (Al-Thani, 2024).
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Throughout the analysis process, peer debriefing and member validation techniques were
applied to enhance validity. The findings were then synthesized to answer the research questions
and support the discussion of the perspectives involved.

Data Developing

Themes

Coding Data 228 ferol

Familiarization Interpretation Findings

Creating
Categories

Refining &
Validating

Figure 2. Proces Analys Thematic

RESULTS AND DISCUSSION

Results

The data collected from the qualitative interviews, observations, and document reviews
reveal several key themes related to stakeholder perspectives on the changes in elementary
learning aimed at developing twenty-first-century skills. The analysis indicates that teachers
generally perceive the reforms as necessary but face significant challenges in adapting their
pedagogical practices. Most teachers expressed positive attitudes toward integrating critical
thinking and collaborative activities but noted a lack of sufficient training and resources as
barriers. Parents demonstrated mixed reactions; while some supported the new approaches, others
expressed concerns about the adequacy of digital tools and the impact on traditional learning
methods. Students showed increased engagement and motivation when participating in interactive
activities, although some struggled with self-regulation in digital environments.

This study employed a quantitative approach through a Likert-scale survey among 40
participants, consisting of 20 teachers, 10 parents, and 10 students. The primary purpose of the
survey was to gather baseline data and serve as one of the triangulation methods to complement
qualitative findings, rather than an exploratory analysis on its own. Responses were rated from 1
(Strongly Disagree) to 5 (Strongly Agree), with the data summarized in Table 1. Results indicated
that teachers’ perceptions of their preparedness to implement new pedagogies were moderate, with
a mean score of 3.2. In contrast, teachers’ perceptions of students’ engagement scored higher, with
a mean of 4.1, suggesting a generally positive outlook. Parents’ perceptions of the effectiveness
of the reforms were moderately optimistic, with a mean of 3.5. Notably, students demonstrated
high confidence in using digital tools, with a mean score of 4.3, reflecting strong receptiveness to
technology-based learning.

In Table 1 also illustrates the responses of stakeholder groups to key aspects of the reform
process namely pedagogical readiness, student engagement, and perceived effectiveness. The
Table shows that while teachers are somewhat cautious, students and parents exhibit relatively
positive attitudes toward the ongoing changes. Furthermore, the thematic analysis identified four
major themes: perceived benefits, implementation challenges, resource availability, and
stakeholder support. Notably, many teachers emphasized the importance of professional
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development, while parents focused on infrastructural support, and students emphasized
engagement and interest in digital learning activities.

Table 1. Participants' Responses to Key Aspects of Educational Reform

Stakeholder Aspect Mean Interpretation Comments
Group score

Teachers Pedagogical 32 Moderately prepared, need Many expressed needs for
Preparedness for New for more training workshops and coaching
Strategies
Confidence in Using 4.1 High confidence, Familiarity with basic tech
Digital Tools motivated to adapt
Perception of Student 4.0 Positive, observed Teachers noted more active
Engagement increased student involvement during lessons

participation

Parents Support for Learning 3.5 Slightly supportive, Some expressed concern

Changes cautious about about digital resource
implementation availability

Perceived Impacton 3.6 Moderate, optimistic but ~ Parents hope for measurable
Student Learning skeptical improvements
Confidence in School 3.4 Cautiously optimistic Some worry about
Preparedness infrastructural support

Students Engagement in Digital 4.3 Very engaged and interest Students reported enjoyment
Learning Activities high of interactive tasks
Self-regulation in 3.8 Moderate, needs guidance Some students still need
Learning assistance managing time
Confidence in Skill 4.2 Confident in acquiring new Students feel more capable
Development skills with new approaches

Although the findings of this study provide an overview of stakeholder perceptions and
experiences regarding the changes in elementary learning, various underlying factors and social
contexts also influence the success and challenges encountered. Therefore, it is essential to
interpret these results more comprehensively and critically to understand the key drivers and
barriers affecting the implementation of educational innovations. Consequently, the following
discussion aims to analyze these findings in depth, linking them to relevant theories, previous
studies, and practical implications. This approach is intended to offer a more complete
understanding of the dynamics of educational change and strategic pathways moving forward.
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The Role of Training Needs and
Professional Development

Social and Cultural Dimensions of
Implementation

Impact of Pandemic and Technology

Factors Affecting Teachers, Parents,

and Students” Perspectives on School Leadership Roles

Elementary Learning Changes for
21st Century Skills

Parental and Community Involvement

Conflict and Resistance Management

Evaluation and Success Measurement

Figure 3. Factors Affecting Teachers, Parents, and Students’ Perspectives on Elementary
Learning Changes for 21st Century Skills

Discussion
The role of Training Needs and Professional Development

Effective professional development is crucial for equipping teachers with the necessary
skills to adapt to rapid educational reforms, especially those aimed at fostering twenty-first-
century skills. Recent studies emphasize that targeted training enhances teachers’ confidence and
instructional competence, thereby fostering a more innovative learning environment (Adera,
2025). Teachers often highlight that without ongoing professional development, the integration of
new pedagogies remains superficial and inconsistent. As one teacher mentioned, “Professional
training has helped me understand how to incorporate critical thinking into my lessons
effectively,” illustrating the direct impact of such programs. Therefore, addressing specific
training needs is fundamental in ensuring teachers are adequately prepared to implement
curriculum changes effectively.

Furthermore, the quality of professional development significantly influences the
sustainability of pedagogical innovations (Nurmalina & Suhartono, 2021). Studies show that
continuous, contextualized training positively affects teachers’ attitudes and their ability to
implement innovative teaching strategies (Geletu, 2022). Headmasters often stress that
professional development should be ongoing and tailored to real classroom challenges to
maximize its effectiveness. For example, a principal noted, “Our teachers’ skills improved
dramatically after targeted workshops focused on digital tools and collaborative methods.” This
underscores that well-designed and sustained training initiatives serve as a catalyst for meaningful
change in teaching practices, ultimately benefiting student outcomes.

Nevertheless, gaps in training programs often hinder their success, as many educators
report a lack of alignment between training content and classroom realities (Stevenson et al.,
2020). Teachers emphasize that training must be practical, with immediate applicability, to foster
genuine pedagogical change. A teacher respondent stated, “Many workshops provide theoretical
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knowledge but lack practical strategies that I can use tomorrow,” reflecting the disconnect between
theory and practice. Similarly, school leaders reiterate that identifying specific professional
development needs should be a priority for policymakers to ensure resource allocation is effective.
Overall, professional development, when aligned with actual classroom needs, plays an
indispensable role in empowering teachers to lead successful educational transformations.

Social and Cultural Dimensions of Implementation

The success of educational change initiatives is profoundly influenced by the social and
cultural context within which they are implemented. According to recent research, culturally
ingrained beliefs and societal norms often shape teachers' and parents' perceptions of reform,
either facilitating or impeding progress (Alam & Mohanty, 2023). For instance, a teacher noted,
“In our community, traditional teaching methods are deeply rooted, making it difficult to fully
embrace new pedagogies.” Leaders must therefore consider local cultural values and social
dynamics to ensure that reforms are culturally sensitive and more readily accepted. Ignoring these
dimensions risks resistance and superficial compliance, undermining the effectiveness of
educational innovations.

The social fabric of the school community plays a vital role in both supporting and
challenging the implementation process. Studies highlight that strong social networks and trust
among teachers, parents, and school leaders foster shared understanding and collective ownership
of reforms (Nadeem, 2024). A principal emphasized, “When parents trust the school’s vision, they
are more supportive of changes, which helps us move forward smoothly.” Conversely, cultural
norms that emphasize hierarchy and conformity may inhibit open dialogue, thus constraining
innovative practices. Understanding and navigating these social and cultural factors are essential
for creating an inclusive environment that encourages stakeholder engagement and shared
responsibility.

Moreover, cultural perceptions around education, authority, and learner roles can influence
stakeholder involvement and attitudes towards reform efforts. As observed by a teacher, “Some
parents prefer traditional grades and examinations, which makes it harder to promote skills like
critical thinking and collaboration.” This highlights the importance of culturally responsive
strategies that bridge traditional values and modern pedagogies. Research supports that culturally
aligned communication and community participation increase acceptance and sustainability of
reforms (Ishola et al., 2024). Addressing these social and cultural dimensions ensures that
educational reforms are not only implemented but also deeply embedded within the local context,
leading to more effective and enduring change.

Impact of Pandemic and Technology

The COVID-19 pandemic has acted as a catalyst for the acceleration of educational
technology integration, fundamentally transforming traditional classroom practices
(Christopoulos & Sprangers, 2021). During this period, many teachers reported rapid shifts to
online and hybrid learning models, often without sufficient preparation or training (Huang et al.,
2021). A teacher shared, “The pandemic forced us to rethink our teaching strategies overnight,
and digital tools became our main resource.” Headmasters also emphasized that the crisis
highlighted both the potential and the limitations of technology, such as issues related to digital
inequity. Consequently, the pandemic’s impact underscores the necessity for schools to build
resilient and adaptable digital infrastructure for sustained educational development.
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Furthermore, the increased reliance on technology has reshaped stakeholder roles and
interactions within the educational ecosystem. Studies indicate that digital platforms facilitate
greater parent involvement through real-time communication and remote monitoring of student
progress (Hsu & Chen, 2023). A principal noted, “Technology has allowed parents to become
more engaged in their child's learning, which was challenging before.” However, challenges such
as digital divide, limited access to devices, and lack of digital literacy have created gaps that hinder
equitable participation. Teachers also observed that digital environments demand new pedagogical
skills, such as managing virtual engagement and fostering collaboration online. Hence,
technology’s impact extends beyond mere usability; it influences the entire pedagogical, social,
and relational landscape of education.

Finally, the ongoing integration of technology in response to pandemic-related disruptions
presents both opportunities and challenges for sustainable reform. Recent research emphasizes
that effective technology use can enhance personalized learning, foster autonomy, and improve
student outcomes (Porubin, 2024). Nonetheless, many stakeholders express concern over the
potential for superficial adoption and digital fatigue, which can undermine long-term benefits
(Marsh et al., 2022). As one school leader stated, “We must go beyond just using digital tools; we
need to ensure meaningful integration aligned with our educational goals.” Therefore, the
pandemic’s legacy urges educational institutions to develop strategic, inclusive, and pedagogically
sound approaches to technology implementation, ensuring resilient learning environments in post-
pandemic times.

School Leadership Roles

Effective school leadership is paramount in guiding educational reforms and ensuring
successful implementation of new pedagogical practices (Ghamrawi, 2023). Leaders, particularly
principals, serve as change agents who influence both staff and community perceptions, fostering
a culture of innovation and adaptation (Acton, 2021). A headmaster shared, “Our role is to support,
motivate, and provide resources for teachers to experiment with new teaching strategies.”
Fostering collaborative decision-making and professional development are central components of
transformational leadership that inspire shared vision. Research indicates that strong leadership
correlates positively with greater teacher engagement and implementation fidelity of curriculum
reforms.

Additionally, school leaders play a crucial role in managing the challenges of resource
allocation, stakeholder communication, and maintaining morale during periods of change
(Chatzipanagiotou & Katsarou, 2023). Leaders who demonstrate adaptability and clarity in vision
can reduce resistance among teachers and parents, facilitating smoother transitions (Khater, 2024).
Teachers expressed that leadership support in training and infrastructural development
significantly increased their confidence and willingness to innovate. As one teacher noted, “Our
principal’s active guidance and understanding made me feel supported when I struggled with
integrating new digital tools.” Therefore, effective leadership not only influences the operational
aspects but also shapes the emotional climate that sustains reform efforts.

Furthermore, instructional leadership goes beyond administration to encompass
pedagogical guidance and curriculum oversight. Leaders are responsible for setting high
expectations, monitoring progress, and fostering a climate of continuous professional growth
(Kilag & Sasan, 2023). Studies have shown that school principals who prioritize instructional
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quality and foster innovation can noticeably improve student learning outcomes (Meng, 2023). A
school director remarked, “Our focus is on creating a learning environment where teachers feel
empowered to try and fail, learn, and succeed.” Consequently, the active involvement and strategic
vision of school leaders are indispensable for embedding change within the school culture and
achieving sustainable improvement.

Parental and Comunity Involvment

Active parental and community engagement is essential for the successful implementation
and sustainability of educational reforms aimed at fostering twenty-first-century skills. Recent
research emphasizes that when parents participate actively in school activities and decision-
making, student motivation and achievement increase significantly (Yulianti et al., 2022). A
teacher remarked, “When parents are involved, they not only support learning at home but also
become allies in encouraging new teaching methods.” Community involvement broadens the
resource base and fosters social accountability, which reinforces educational goals. Therefore,
establishing strong partnerships with parents and local entities is vital to creating an inclusive,
supportive learning environment.

Moreover, the level of involvement from parents and community members often depends
on effective communication and trust-building strategies adopted by schools. Studies highlight
that transparent information sharing and regular engagement foster positive attitudes and reduce
resistance to change (Zainab et al., 2022). A principal noted, “We hold frequent meetings with
parents and community stakeholders to ensure they understand and support the curriculum
changes.” Conversely, in communities where trust is low or cultural norms discourage active
participation, reform efforts may encounter resistance or apathy. As such, schools must develop
culturally sensitive engagement strategies that address local values and concerns to enhance
inclusiveness.

Finally, community involvement extends beyond passive support to active collaboration
in enriching the educational process. Research shows that community-based projects, local
volunteers, and business partnerships contribute to contextualizing learning and providing
additional resources (Karasik, 2020). A school principal shared, “Our community partners help us
provide real-world learning opportunities that align with our goals for developing twenty-first-
century skills.” Engaging local stakeholders in curriculum activities fosters a sense of shared
responsibility and ownership over educational outcomes. Consequently, fostering a strong
relationship between schools, parents, and the wider community is fundamental for creating
resilient, adaptive, and innovative educational environments.

Conflict and Resistance Management

Educational reform initiatives often face resistance from various stakeholders due to
entrenched beliefs, cultural norms, and fear of change (Nwisagbo et al., 2025). Teachers and
parents may perceive new pedagogical approaches as threatening to established routines and
authority structures, leading to conflict. A headmaster shared, “Resistance mainly arises from
uncertainty; some teachers fear that they cannot keep up with technological demands.” Effective
management of such resistance requires transparent communication and participatory decision-
making, fostering a sense of ownership among stakeholders (Yadav et al., 2020). Addressing the
root causes of apprehension helps minimize opposition and encourages constructive dialogue.
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Research indicates that conflicts can be transformed into opportunities for growth when
managed proactively and empathetically (Raina, 2022). Conflict resolution strategies, such as
collaborative problem-solving, active listening, and consensus-building, are proven to enhance
stakeholder commitment (Bodunde et al., 2024). A teacher noted, “When conflicts are addressed
openly, it improves trust and teamwork among staff members.” Conversely, neglecting resistance
often results in stagnation, regression, and the eventual failure of reform efforts. Therefore,
leadership plays a crucial role in mediating conflicts and creating an inclusive environment where
divergent viewpoints are valued and constructively integrated.

Furthermore, long-term success depends on establishing a culture of continuous feedback
and adaptation to emerging challenges. Studies emphasize the importance of maintaining open
channels for communication and conflict management training to prevent escalation (Adham,
2023). A principal highlighted, “We hold regular meetings to listen to concerns, clarify
misunderstandings, and jointly develop workable solutions.” Resistance management is not
merely about control but about fostering shared understanding and mutual respect. Ultimately,
proactive conflict resolution enhances the resilience of school reform processes and supports
sustainable educational change.

Evaluation and Success Measurement

Effective evaluation is essential to determine the extent to which educational reforms
achieve their intended outcomes, particularly in developing twenty-first-century skills. Recent
studies underscore that multi-dimensional assessment approaches, encompassing formative and
summative evaluations, provide a comprehensive view of progress (Finkelstein et al., 2022). A
teacher noted, “Continuous assessment helps us understand what students are genuinely learning
and where adjustments are needed.” School leaders emphasize that success measurement should
go beyond exam scores to include critical thinking, collaboration, and digital literacy. Hence,
robust evaluation systems are fundamental to guiding ongoing improvements and ensuring the
sustainability of reform initiatives.

Furthermore, success measurement requires clear, measurable indicators aligned with
specific educational goals and stakeholder expectations (Gillen, 2024). The use of innovative
assessment tools, such as portfolios, project-based tasks, and digital platforms, allows for
capturing diverse competencies (Devaki, 2024). A principal shared, “We track not only academic
achievement but also skills like problem-solving and teamwork through rubrics and portfolios.”
Regular data collection and analysis enable educators to identify areas of strength and weakness
and adjust strategies accordingly. Ultimately, a well-designed evaluation framework is key to
validating reform efforts and motivating stakeholders for continuous engagement.

Lastly, the key to sustainable success lies in using evaluation results for reflective practice
and strategic planning. Studies highlight that fostering a culture of feedback and learning from
both successes and setbacks leads to ongoing progress (Ahsan, 2025). As one headmaster
expressed, “We review our outcomes regularly and involve teachers, parents, and students in
reflecting on what works and what needs improvement.” Comprehensive evaluation must be
transparent and participatory to promote shared ownership of educational goals. Through
sustained evaluation and adaptive strategies, schools can ensure long-term achievement of reform
objectives and prepare students for the demands of the modern world Results.
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CONCLUSION

The findings of this study indicate that the implementation of elementary learning reforms
aimed at developing twenty-first-century skills is significantly influenced by various stakeholder
perspectives, including teachers, parents, school leaders, and the community. The qualitative data
reveal that teachers generally perceive these reforms as necessary but face challenges related to
inadequate training, resources, and cultural resistance. Meanwhile, parents and community
members display varied attitudes, where trust and effective communication emerge as critical
factors affecting their support for ongoing reforms. Quantitative responses support these insights;
for example, teachers’ confidence in adopting new pedagogies scored a mean of 3.2, reflecting
moderate preparedness, whereas students’ engagement in digital activities scored a high mean of
4.3, indicating increased motivation and participation.

The analysis demonstrates that leadership plays a pivotal role in mediating conflicts and
managing resistance, with school principals acting as catalysts for fostering positive attitudes and
collective ownership of change. Leaders who prioritize ongoing professional development,
transparent communication, and inclusive decision-making are more successful in reducing
resistance and promoting stakeholder buy-in. Additionally, the social and cultural dimensions,
such as community norms and cultural values, profoundly affect the acceptance and integration of
new pedagogies, underscoring the importance of culturally responsive strategies. The impact of
the COVID-19 pandemic further accelerated the adoption of educational technology, exposing
both opportunities for innovation and disparities in access, thus requiring resilient and equitable
technological infrastructure.

Evaluation systems that utilize multi-dimensional assessment methods, including
formative, summative, and digital portfolios, are crucial for accurately measuring the success of
reforms. The data highlights that success should not solely be judged by academic achievement
but also by improvements in critical thinking, collaboration, and digital literacy, which are core
twenty-first-century skills. Regular evaluation, transparency in reporting, and participatory
reflection enable continuous improvement and foster a culture of learning among teachers,
students, and stakeholders. The overall results suggest that sustainable reform is attainable when
driven by strategic leadership, culturally sensitive engagement, and robust evaluation frameworks.

The integration of innovative pedagogies and assessment strategies within elementary
education requires a holistic approach that considers the intertwined roles of leadership,
stakeholder engagement, cultural context, and continuous evaluation. The results affirm that
successful transformation hinges on fostering collaborative environments where teachers, parents,
students, and community members work synergistically towards shared educational goals.
Moreover, the influence of external factors, such as the COVID-19 pandemic and technological
advancements, must be strategically managed to mitigate disparities and maximize opportunities
for all learners. To ensure sustainable progress, policymakers and school leaders must prioritize
capacity building, culturally responsive practices, and data-driven decision making. Ultimately, a
resilient, inclusive, and adaptive educational ecosystem is essential for equipping elementary
students with the skills necessary to thrive in the modern world.

100



PrimaryEdu. Volume 9, Number 2, September 2025, pp. 90-104. P-ISSN: 2580-9326 | E-ISSN: 2580-7714

ACKNOWLEDGMENTS

This research was made possible through the support and generosity of The Education
University (UPI), which provided financial assistance and academic resources essential for the
successful completion of this study. The author extends heartfelt gratitude to the school
administrators, teachers, parents, and students who willingly participated and shared their valuable
insights, making this research meaningful and impactful. Special thanks are also due to the Faculty
of Magister Elementary Education at The Education University, for providing the facilities,
guidance, and academic support throughout the research process. Without their collaboration and
encouragement, this study would not have reached its full potential. The author hopes that the
findings will inspire ongoing efforts to improve elementary education and prepare students for a
rapidly evolving future.

REFERENCES

Acton, K. S. (2021). School leaders as change agents: Do principals have the tools they need?
Management in Education, 35(1), 43-51. https://doi.org/10.1177/0892020620927415

Adeoye-Olatunde, O. A., & Olenik, N. L. (2021). Research and scholarly methods: Semi-
structured interviews. Journal of the American College of Clinical Pharmacy, 4(10), 1358—
1367. https://doi.org/10.1002/jac5.1441

Adera, N. (2025). Innovative learning spaces and blended learning: Quest for 21st century
competency teaching and learning approaches. Dalam Creating Dynamic Space in Higher
Education: Modern Shifts in Policy, Competencies, and Governance (hlm. 139-174).

Adham, T. K. I. (2023). Conflict resolution in team: Analyzing the of conflicts and best skills for
resolution. Scholars Journal of Engineering and Technology, 11(08), 152-162.
https://doi.org/10.36347/sjet.2023.v11i108.001

Ahsan, M. J. (2025). Cultivating a culture of learning: The role of leadership in fostering lifelong
development". The Learning Organization, 32(2), 282—-306. https://doi.org/10.1108/TLO-
03-2024-0099

Alam, A., & Mohanty, A. (2023). Cultural beliefs and equity in educational institutions: Exploring
the social and philosophical notions of ability groupings in teaching and learning of
mathematics. International Journal of Adolescence and Youth, 28(1), 2270662.
https://doi.org/10.1080/02673843.2023.2270662

Almahasees, Z., Mohsen, K., & Amin, M. O. (2021). Faculty’s and students’ perceptions of online
learning during COVID-19. Dalam Frontiers in education (Vol. 6, hlm. 638470). Frontiers
Media SA. https://doi.org/10.3389/feduc.2021.638470

Al-Thani, G. (2024). Comparative analysis of stakeholder integration in education policy making:
Case  studies of  Singapore and  Finland.  Societies,  14(7), 104.
https://doi.org/10.3390/s0c14070104

Bodunde, K. J., Bello, S. A., & Olasunkanmi, L. (2024). Information exchange and collaborative
problem-solving roles in organizational conflict resolution. Journal of Management,

101



PrimaryEdu. Volume 9, Number 2, September 2025, pp. 90-104. P-ISSN: 2580-9326 | E-ISSN: 2580-7714

Economics, & Industrial Organization (JOMEINO, 8(3).
https://doi.org/10.31039/jomeino.2024.832

Chatzipanagiotou, P., & Katsarou, E. (2023). Crisis management, school leadership in disruptive
times and the recovery of schools in the post COVID-19 era: A systematic literature
review. Education Sciences, 13(2), 118. https://doi.org/10.3390/educscil3020118

Clarke, V., & Braun, V. (2017). Thematic analysis. The Journal of Positive Psychology, 12(3),
297-298.

Creswell, J. W. (2017). Research Design: Qualitative, Quantitative, and Mixed Methods
Approaches (5th ed.). SAGE Publications.

Devaki, V. (2024). Exploring the Impact of Innovative Assessment Methods on Learning
Outcomes: A Review of Project-Based Assessments, Portfolios, Peer Assessment, and
Self-Assessment. Policy Development, Curriculum Design, and Administration of
Language Education, 343-374.

Finkelstein, ., Soffer-Vital, S., Shraga-Roitman, Y., Cohen-Liverant, R., & Grebelsky-Lichtman,
T. (2022). An Integrative Multi-Dimensional Model of Culturally Relevant Academic
Evaluation for the 21st Century. International Journal of Higher Education, 11(1), 187—
200. https://doi.org/10.5430/ijhe.v11nlp

Geletu, G. M. (2022). The effects of teachers’ professional and pedagogical competencies on
implementing cooperative learning and enhancing students’ learning engagement and
outcomes in science: Practices and changes. Cogent Education, 9(1), 2153434.
https://doi.org/10.1080/2331186X.2022.2153434

Ghamrawi, N. (2023). Toward agenda 2030 in education: Policies and practices for effective
school leadership. Educational Research for Policy and Practice, 22(2), 325-347.
https://doi.org/10.1007/s10671-023-09341-8

Gillen, S. M. (2024). STAKEHOLDER ENGAGEMENT. Dalam CHALLENGES, METRICS,
AND TACTICAL SOLUTIONS IN HIGHER EDUCATION STRATEGIC PLANNING.
https://digitalcommons.murraystate.edu/etd/362

Hsu, P. C., & Chen, R. S. (2023). Analyzing the mechanisms by which digital platforms influence
family-school partnerships among parents of young children. Sustainability, 15(24),
16708. https://doi.org/10.3390/sul152416708

Huang, F., Sanchez-Prieto, J. C., Teo, T., Garcia-Pefialvo, F. J., Olmos-Miguelafiez, S., & Zhao,
C. (2021). A cross-cultural study on the influence of cultural values and teacher beliefs on
university teachers. Information and Communications Technology Acceptance.
Educational ~ Technology  Research  and  Development, 69, 1271-1297.
https://doi.org/10.1007/s11423-021-09941-2

Ishola, A. O., Odunaiya, O. G., & Soyombo, O. T. (2024). Stakeholder communication framework
for successful implementation of community-based renewable energy projects. Journal
Name. https://doi.org/10.53294/ijfstr.2024.7.2.0047

102



PrimaryEdu. Volume 9, Number 2, September 2025, pp. 90-104. P-ISSN: 2580-9326 | E-ISSN: 2580-7714

Karasik, R. J. (2020). Community partners’ perspectives and the faculty role in community-based
learning. Journal of Experiential Education, 43(2), 113-135.
https://doi.org/10.1177/1053825919892994

Kilag, O. K. T., & Sasan, J. M. (2023). Unpacking the role of instructional leadership in teacher
professional  development.  Advanced  Qualitative  Research, 1(1), 63-73.
https://doi.org/10.31098/aqr.v1i1.1380

Knight, M., & Cooper, R. (2019). Taking on a new grading system: The interconnected effects of
standards-based grading on teaching, learning, assessment, and student behavior. NASSP
Bulletin, 103(1), 65-92. https://doi.org/10.1177/0192636519826709

Knight, R. (2020). The tensions of innovation: Experiences of teachers during a whole school
pedagogical  shift.  Research  Papers in  Education, 35(2), 205-227.
https://doi.org/10.1080/02671522.2019.1568527

Kong, S. C., & Wang, Y. Q. (2021). The influence of parental support and perceived usefulness
on students’ learning motivation and flow experience in visual programming: Investigation
from a parent perspective. British Journal of Educational Technology, 52(4), 1749—1770.
https://doi.org/10.1111/bjet.13071

Marsh, E., Vallejos, E. P., & Spence, A. (2022). The digital workplace and its dark side: An
integrative  review. Computers in  Human  Behavior, 128, 107118.
https://doi.org/10.1016/j.chb.2021.107118

Meng, S. (2023). Enhancing Teaching and Learning: Aligning Instructional Practices with
Education Quality Standards. Esearch and Dvances in Ducation, 2(7), 17-31.

Mielikdinen, M. (2022). Towards blended learning: Stakeholders’ perspectives on a project-based
integrated curriculum in ICT engineering education. Industry and Higher Education,
36(1), 74-85. https://doi.org/10.1177/0950422221994471

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis.

Murris, K., Scott, F., Stjerne Thomsen, B., Dixon, K., Giorza, T., Peers, J., & Lawrence, C. (2023).
Researching digital inequalities in children’s play with technology in South Africa.
Learning, Media and Technology, 48(3), 542-555.
https://doi.org/10.1080/17439884.2022.2095570

Nadeem, M. (2024). Distributed leadership in educational contexts: A catalyst for school
improvement. Social Sciences & Humanities Open, 9, 100835.
https://doi.org/10.1016/j.ssah0.2024.100835

Nurmalina, N., & Suhartono, S. (2021). The Effect Of Sustainable Professional Development On
The Competence And Performance Of Elementary School Teachers In Learning
Innovation. Jurnal Pendidikan Terbuka Dan Jarak Jauh, 22(2), 64—73.

Nwisagbo, A. E., Osuji, C. U., & Amachree, T. (2025). Leading Changes in Education: Strategies
for Managing Resistance and Building Buy-In. International Journal of Educational
Management, Rivers State University, 1(1), 387-402.

103



PrimaryEdu. Volume 9, Number 2, September 2025, pp. 90-104. P-ISSN: 2580-9326 | E-ISSN: 2580-7714

O.E.C.D. (2020). Education at a Glance 2020: OECD Indicators. OECD Publishing.
https://doi.org/10.1787/eag-2020-en

Porubin, L. (2024). Learner autonomy and personalized learning in the 21st century. Dalam

Universitas Europaea: Spre o societate a cunoasterii prin europenizare si globalizare
(Vol. 2, hlm. 135-139). https://doi.org/10.54481/uekbs2024.v2.45

Raina, R. (2022). Moving crisis to opportunities: A corporate perspective on the impact of
compassionate empathic behaviour on the well-being of employees. International Journal
of Global Business and Competitiveness, 17(2), 239-255. https://doi.org/10.1007/s42943-
021-00040-w

Scott, T., & Husain, F. N. (2021). Textbook Reliance: Traditional Curriculum Dependence Is
Symptomatic of a Larger Educational Problem. Journal of Educational Issues, 7(1), 233—
248. https://doi.org/10.5296/jei.v711.18447

Stevenson, N. A., VanLone, J., & Barber, B. R. (2020). A commentary on the misalignment of
teacher education and the need for classroom behavior management skills. Education and
Treatment of Children, 43(4), 393—404. https://doi.org/10.1007/s43494-020-00031-1

Wang, T., Olivier, D. F., & Chen, P. (2023). Creating individual and organizational readiness for
change: Conceptualization of system readiness for change in school education.
International  Journal of Leadership in  Education, 26(6), 1037-1061.
https://doi.org/10.1080/13603124.2020.1818131

Yadav, S., Sinha, R., & Dubey, A. (2020). The impact of contextual learning on student motivation
and engagement. [International Journal of Educational Sciences, 29(2), 45-52.
https://doi.org/10.1080/09751122.2020.1760023

Yulianti, K., Denessen, E., Droop, M., & Veerman, G. J. (2022). School efforts to promote
parental involvement: The contributions of school leaders and teachers. Educational
Studies, 48(1), 98—113. https://doi.org/10.1080/03055698.2020.1740978

Zainab, B., Akbar, W., & Siddiqui, F. (2022). Impact of transformational leadership and
transparent communication on employee openness to change: Mediating role of employee
organization trust and moderated role of change-related self-efficacy". Leadership &
Organization Development Journal, 43(1), 1-13. https://doi.org/10.1108/LODJ-08-2020-
0355

104



